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Abstract

The professional activities of teachers working with children with autism spectrum disorder
(ASD) are characterized by a high emotional and psychological burden. This situation can lead to an
increase in the professional stress of teachers, emotional exhaustion and a decrease in professional
well-being. Currently, one of the pressing issues in the field of special education is the study of the
psycho-emotional state of teachers and the identification of effective ways to reduce professional
stress. In this regard, it is scientifically and practically important to identify the features of
professional stress of teachers working with children with autism spectrum disorders, and to study
possible ways to reduce it. In the course of the study, a survey of teachers was conducted aimed at
identifying the level of professional stress and factors affecting it. The study involved 25 educators
working with children with autism spectrum disorder. The survey consisted of closed and open
questions. Closed questions were rated on the Likert scale, and in some questions respondents had
the opportunity to choose several answer options. The obtained data were processed by quantitative
and analytical analysis methods. The results of the study showed that the professional activities of
teachers are characterized by a high psycho-emotional burden. A significant proportion of
respondents noted that working with children with autism spectrum disorder requires constant
emotional stress. The main factors of professional stress are the complex behavior of children, a high
level of responsibility, features of interaction with parents and the slow manifestation of work results.
Also, teachers showed signs of emotional burnout, irritability and fatigue at the beginning of the
working day. The results of the study showed that educators most often resort to social support and
self-regulation methods to reduce stress. Respondents rated such types of support as psychological
counseling, methodological support, training on stress management and exchange of professional
experience. The results of the study show the need to develop a system of comprehensive support at
the level of educational organizations to reduce the professional stress of teachers working with
children with autism spectrum disorders. The introduction of programs aimed at maintaining the
psychological well-being of teachers, strengthening vocational training and methodological support,
as well as optimizing the workload can contribute to improving the professional efficiency of teachers
and improving the quality of special educational services.

Keywords: autism spectrum disorder, professional stress, special educators, psycho-emotional
stress, professional support.
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AHHOTANUA

Aytuctik criektp 0y3buisickl (ACB) 6ap GananapMeH jKyMbIC ICTEHTIH MeaarorTapAblH Kacion
KbI3MET1 JKOFapbl SMOLMOHANJIBIK >XKOHE ICHXOJOTHUIBIK JKYKTEMEMEH cumaTTanajgsl. MyHpaai
KaFail e1arorTapIblH KociOn KYH3emiciHiH apTybIHa, YMOIMOHAIIBIK CapKBUIyFa )KoHE Kacion aI-
ayKaTThIH TeMeHJeyiHe okenyl MyMKiH. Kaszipri yakeiTTa apHaiipl OimiM Oepy canachlHIa
MEIarorTapIblH TICUX0AMOIIMOHANIBIK JKaFIalbIH 3epTTEY KOHE KOCIOM KYH3ENiCTI TOMEHACTYIiH
TUIMJI SKOJJApbIH aHBIKTAy ©3€KTi MacenenepiH Oipi Oonbin Tabbutanbl. OcbiFaH OaiaHBICTHI
AyTHUCTIK CIIEKTP OY3BLIBICHI Oap OamaiapMeH KYMBIC ICTEHTIH MeIarorTapblH KociOn KyH3emiciHig
epEeKILIeNIIKTepIH aHbIKTAY »XOHE OHbl TOMEHJCTYIIH MYMKIH JXKOJJapblH 3€pPTTEy FbUIBIMU JKOHE
MIPAKTUKAIBIK TYPFBIIaH MaHBI3/Ibl. 3epTTey OaphIChIHIA TIeIarorTapblH KociOn Kyh3elic JeHrerlin
’KOHE OFaH ocep eTeTiH (akTopiapAbl aHbIKTayFa OarbITTaJFaH cayalHaMma Kyprizuini. 3eprreyre
ayTUCTIK CHEKTp Oy3bUIbICHI Oap OasiaJapMeH JKYMbIC ICTEWTIH 25 meparor KaThicThl. CayamHama
&aOBIK JKOHE allIbIK cypakTapAaH Typ/sl. XKaObIk cypakTap JlalikepT mkanacs! G0ibIHIIA OaFagaH/Ibl,
an keibip cypakrapia pecrnoHJEHTTep OlpHelle jkayal HYCKAachlH TaHJAayFa MYMKIHIIK aJijibl.
AJIBIHFaH JIepeKTep CaH/bIK KOHE MalalIblK TaJlJIay dicTepl apKblibl OHIEIN 1. 3epTTey HOTHXKeIepi
MEIarorTapIblH KociOM KBI3METI YKOFaphl NCHXOIMOIMOHAJIBIK KYKTEMEMEH CHITATTalaThIHBIH
KepceTTi. PecrionaenTTepain eadyip Oeiri ayTHCTIK creKTp Oy3bUIbIChl Oap OananapMeH >KYMBbIC
iCTey TYPaKThl SMOIIMOHAIIIBIK KYII Cally/Ibl TaJlal e€TeTiHiH aTamn oTTi. KociOu KyH3emicTiH Heri3ri
dakTopiapsl peTiHIe OanajmapAblH Kyplenl MiHe3-KYJIKbI, dKOFaphl jKayalnKepuIik JAeHreii, ata-
aHaJapMeH e3apa OpPEKEeTTeCY EPEKIIETIKTEepl XKOHE KYMBIC HOTHXKENEpiHiH Oasy OalKamysl
aHbIKTa)Ibl. COHBIMEH KaTap Meaarorrap/ia SMOLUMOHAIIBIK CAPKbLTY, TITIPKEHTIIITIK JKOHE KYMBIC
KYHIHIH OachlHJaFrbl IIapiuay CHSKTHI Kyif3emic Oenrinepi Oaiikanabl. 3epTTey HITHXKelepl
MeIarorTapIblH KYH3enicTi TOMEHIETY YIIiH KeOiHe dJIeyMeTTiK KOJJayFa >KoHEe ©31H-e31 peTrey
o/licTepiHe KYTIHETIHIH KopceTTl. PecrioHIeHTTep NCuxXoNorusbIK KeHec Oepy, oicTeMeiK KoJaay,
CTpecC-MEHEKMEHT OOMBIHIIIA TPEHUHTTEP JKOHE KC10M ToxipuOe ammacy CUSKThI KoJijay TypiepiH
MaHBI3]IBI JIeTI Oaraiajibl. 3ePTTeY HOTHIKENIEPl ayTUCTIK CIIEKTP OY3bUIBICH Oap OanamapMeH KyMBbIC
ICTEWTIH TMeAarorTapIblH KociOn KyH3emiciH TOMEHIETy YIIiH OuliM Oepy yHbIMIapbl JA€HreWiHIe
KEIICH Il KOJJay XYHWECiH NaMbITy KaXeTTiriH kepceteai. [lemarorrapablH NMCHUXOJOTHUSIIBIK -
ayKaThlH KoJiayFa OarbITTajfaH OarjapiaMaiapibl €Hri3y, KociOM OKBITY MeEH OJiCTeMeNiK
KoJIJayJpl KYLICHTy, COHJai-aK »YMBIC JKYKTEMECIH OHTalJaHIbIpy IelarorrapiblH Kociou
TUIMAUTIITIH apTTBIpYFa KoHE apHaibl OuUTiM Oepy KbI3METIHIH CalachlH YKaKcapTyFa BIKHAJI €Tyl
MYMKiH.

Kiar ce3gep: ayTucTik crnekTp Oy3bUIBICHL, KociOM Kyif3enic, apHaiibl meaarorrap,
TICUXO03MOIIMOHAJIBIK JKYKTeME, KOCIOM KoJIIay.
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AHHOTANUA

[IpodeccuonanbHas NeATENbHOCTh NEAArOoroB, pabdOTAIOIIUX C JETbMU C PacCTPOHCTBOM
aytuctuueckoro crnekrpa (PAC), xapakrepusyercs BHICOKON SMOIMOHATBHOM U TICUXOJIOTUYECKOM
Harpy3koi. Takasg cuUTyaluss MOXET NPHUBECTH K TMOBBIIMICHUIO MPOGECCHOHATBLHOTO CTpecca
MearoroB, SMOIMOHAILHOMY UCTOLICHUIO U CHIDKEHUIO MPO(EeCCHOHAIBHOTO Oiarococtosinus. B
HACTOSIIIee BPEMS OJIHUM U3 aKTyallbHBIX BOIPOCOB B c(hepe CrerralbHOro 00pa3oBaHus SBISETCS
M3YYCHHE TICHXO3MOIIMOHAILHOTO COCTOSHHS TEAaroroB u ompeaeinceHue 3((EKTUBHBIX ITyTeH
CHIDKEHHUSI TPOo(eCcCHOHANILHOTO cTpecca. B 3Toll cBs3W HAyyHO M MPAKTUYECKU BAXKHO BBIIBUTH
0c00eHHOCTH MPO(HECCHOHAIILHOTO CTpecca MeJaroroB, paboTaloIMX ¢ AETbMHU C PaCcCTPOMCTBAMU
ayTUCTUYECKOTO CIEKTPa, U U3yUYUTh BO3MOXHBIE IyTH €ro CHIKeHUs. B Xoie uccnenoBanus Obu1
MIPOBEJICH OMPOC TIeIaroroB, HAPABJICHHBIM HA BBISBIICHUE YPOBHS MPO(ECCHOHAILHOTO CTpecca
(bakToOpoB, BIUAIOIIMX HA HETO. B uccienoBanny NpUHAIU y4acTue 25 mneaaroros, paboTaromux ¢
JIETHhMH C HapyIICHHEM ayTUCTUYEeCKOro crekTpa. Ompoc CoCTOSUI M3 3aKPBITBIX U OTKPBITBIX
BONPOCOB. 3aKpBIThIE BOIMPOCH OIEHMBAIWCH MO Inkane JlalikepTa, a B HEKOTOPHIX BOIPOCAX
PECTIOHICHTHI UMEJTH BO3MOXKHOCTD BBIOPATh HECKOJIBKO BaPHAHTOB OTBETOB. [losTyueHHbIC TaHHBIC
o0OpabaThIBaIUCh METOJAaMU KOJMYECTBEHHOTO U AHAIUTUYECKOrOo aHaiu3a. Pe3yabTarhbl
WCCIICIOBAHUS TIOKa3alid, 4TO NpOodeCCHOHATbHAS JEATSIBHOCTh IEAaroroB XapaKTepU3yeTcs
BBICOKOW TCHXOIMOIIMOHATBHON HArpy3kod. 3HAauuTeNlbHAs 4YacTh PECIOHACHTOB OTMETHIIA, YTO
paboTa ¢ JETBMH C pacCTPOWCTBOM AayTHCTUYECKOTO CIIEKTpa TpeOyeT IOCTOSHHOTO
HMOILIMOHAIBHOTO HanpskeHus. OCHOBHBIMU (paKTOpaMu MPodhEeCCUOHATLHOTO CTPECcca ONpeieeHbI
CJIOXKHOE TTOBEJICHUE JICTCH, BRICOKHI YPOBEHb OTBETCTBEHHOCTH, OCOOCHHOCTH B3aMMOJICHCTBHS C
POIUTENSIMU U MEIJICHHOE TPOSIBICHHUE Pe3yJIbTaToB paboThl. Takke y MenaroroB HaONIOIAJHCh
MIPU3HAKH YMOIIMOHAIBHOTO BBITOPAHUS, PA3APaXKUTEILHOCTHA U YCTAIOCTH B Hadayie pabovero JIHS.
Pe3ynbTathl Hccne10BaHUs TTOKA3alM, YTO MEAarory JIsl CHIKEHHSI CTpecca Yalle BCero mpuoerarT
K COIMAJILHOW TIOJICPXKKE M METOJaM CaMOPETryJUpOBaHUs. PeCIOHICHTHI OICHWIN TaKWe BHJIBI
MOJJICPKKH, KaK TICUXOJIOTUYECKOe KOHCYIbTHPOBAHHE, METOIUYECKas MOAIEPKKa, TPEHUHTH T10
CTpecc-MEHEeDKMEHTY M OOMEH TpOQECCHOHATBHBIM OIBITOM. Pe3ynbTaThl HCCIEeIOBaHUS
MOKA3bIBAIOT HEOOXOIMMOCTh Pa3BUTHS CUCTEMbI KOMIUIEKCHOM MOIEPKKHA Ha YPOBHE OpraHU3alui
oOpa3oBaHus I CHIDKEHUS MPOGECCHOHAIBHOTO CTpecca MeJaroroB, pabOTArOMMX C JETbMU C
paccTpoiicTBaMH ayTUCTUYECKOTO CIIEKTpa. BHeApeHUe mporpaMm, HalpaBICHHBIX HA TIOJIJICpKAHHIE
TICUXOJOTHYECKOro OJIaronofyunss IelaroroB, yCHJIEHHE MNPO(PEecCHOHAIBHOTO OOy4YeHHs U
METOJIMYECKON TOJICPKKH, a TaKXKe ONTUMHU3alus paboyeil Harpy3kd MOTYT CHOCOOCTBOBATH
MOBBIMICHUIO  TIpodeccuoHaNbHOW  A(PPEKTUBHOCTH MENaroroB M  yIY4YIICHHIO KadecTBa
CHEIMAIbHBIX 00pPa30BaTEeIbHBIX YCIYT.

KinTt ce3mep: paccTpoiicTBa ayTUCTHYECKOTO CIEKTpa, MNpodecCHOHANBHBIA CTpecc,
CIeIMANIbHBIC MTeJarOTH, TICUX03MOIIMOHANIbHAS HArpy3Ka, MpoQecCHOHaTbHAS MTOISPIKKA.

1. Introduction

In recent years, an increase in the number of children with autism spectrum disorder (ASD) has
been observed in the Republic of Kazakhstan. This trend requires a reconsideration of the professional
training of teachers and the organization of their work at all levels of the education system. Working
with students with ASD has a complex psycho-emotional nature, as it involves sustained attention,
regulation of behavioral characteristics, the design of individualized educational trajectories, and
systematic interaction with parents.

Scientific literature indicates that teachers who work with this category of students are at an
increased risk of emotional exhaustion, professional burnout, and depletion of psychological
resources. Professional burnout directly affects teachers’ motivational structure, professional
effectiveness, and the overall quality of the educational process. Therefore, the issue of maintaining
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and strengthening teachers’ psychological well-being should be considered not only as an individual
problem but also as an institutional and systemic challenge.

The relevance of this issue is also reflected in national strategic policy documents. The Concept
«Quality Education: From Preschool to University» identifies the improvement of psychological and
pedagogical support mechanisms for teachers and the creation of a supportive educational
environment as one of the priority directions (Government of the Republic of Kazakhstan, 2024). In
addition, the Action Plan for the implementation of the National Development Plan of the Republic
of Kazakhstan until 2029 emphasizes the need to ensure the professional well-being of teaching staff
as a key factor in improving the quality of educational services (Government of the Republic of
Kazakhstan, 2025).

Teachers working with children with autism spectrum disorder face a range of specific
professional stressors, including behavioral difficulties of students, insufficient professional
preparation, emotional strain, and limited support from colleagues and school administration
(Keenan-Mount et al., 2016; Brunsting et al., 2014; Wisniewski & Gargiulo, 1997; Billingsley et al.,
2020; Spilt et al., 2011; Kurnia et al., 2024; Jennings & Min, 2023; Luthar & Mendes, 2020; Kruger
& Cojocaru, 2022). Studies show that the stress levels of such teachers are significantly higher than
those of teachers in mainstream schools, which increases the risk of emotional exhaustion, reduces
job satisfaction, and may even lead to leaving the profession (Brunsting et al., 2014; Wisniewski &
Gargiulo, 1997; Billingsley et al., 2020; Spilt et al., 2011). The main sources of stress include
difficulties in managing the behavior of children with autism spectrum disorder, a lack of specialized
knowledge and skills, high emotional workload, and insufficient external support (Keenan-Mount et
al., 2016; Brunsting et al., 2014; Billingsley et al., 2020; Spilt et al., 2011). At the same time, the
literature emphasizes the importance of developing coping strategies and implementing support and
professional development programs aimed at reducing the negative consequences of professional
stress (Kurnia et al., 2024; Jennings & Min, 2023; Luthar & Mendes, 2020).

The professional stress experienced by teachers working with children with autism spectrum
disorder (ASD) can be theoretically explained through several fundamental scientific frameworks.
One of the most widely referenced approaches in research is the transactional model of stress
proposed by R. Lazarus and S. Folkman (1986). According to this model, stress is determined by an
individual’s subjective appraisal of a situation and the perceived availability of resources to cope with
it (Spilt et al., 2011). This perspective helps explain why teachers may respond differently to similar
professional situations. In addition, the analysis of teachers’ professional activity from the perspective
of systemic interaction often relies on U. Bronfenbrenner’s ecological model, which emphasizes the
influence of organizational and social environments on individual functioning (Brunsting et al.,
2014). This framework highlights how factors such as school climate, institutional support, and
professional collaboration can shape teachers’ experiences of stress. A significant contribution to
understanding the consequences of chronic stress was made by C. Maslach (1997), who developed
the concept of burnout. In this framework, burnout is viewed as a multidimensional phenomenon that
includes emotional exhaustion, depersonalization, and a reduced sense of professional
accomplishment (Brunsting et al., 2014).

Empirical studies consistently demonstrate that teachers working with children with autism
spectrum disorder (ASD) experience significantly higher levels of professional stress compared to
teachers in mainstream education settings (Keenan-Mount et al., 2016; Brunsting et al., 2014;
Wisniewski & Gargiulo, 1997). As noted by Keenan-Mount and colleagues (2016), one of the primary
sources of stress is the difficulty of managing students’ behavior, including aggression and affective
outbursts. Similar conclusions are presented in the work of Brunsting and colleagues (2014), who
additionally highlight role conflict and the ambiguity of professional expectations as significant
contributing factors. Research by Kurnia and colleagues (2024) further indicates that insufficient
specialized professional training increases teachers’ feelings of professional insecurity and
contributes to higher stress levels. Particular attention in recent studies has also been given to the
phenomenon of high emotional involvement. Jennings and Min (2023) describe empathic stress as an
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important factor contributing to the depletion of teachers’ personal resources. At the same time,
insufficient support from school administration and colleagues has been shown to intensify the
negative effects of professional stressors (Keenan-Mount et al., 2016; Luthar & Mendes, 2020).
Despite the widely recognized importance of organizational support, Luthar and Mendes (2020) note
that sustainable models of systematic assistance for teachers remain limited in practice.

A curious feature of this research field emerges when reading these studies side by side. Stress
in teaching is rarely caused by a single factor; instead, it behaves like a complex system. Behavioral
challenges, emotional labor, institutional expectations, and social support intertwine like gears in a
machine. When several of those gears grind at once, the system begins to overheat — what researchers
politely call burnout. Understanding those interacting forces is exactly what makes studies on teachers
working with children with ASD both scientifically rich and socially important.

Chronic professional stress is associated with the development of burnout and a decline in job
satisfaction. Studies by Brunsting and colleagues (2014), as well as Wisniewski and Gargiulo (1997),
demonstrate a clear relationship between emotional exhaustion and the deterioration of teachers’
psychophysiological well-being. Research also indicates a link between burnout and teachers’
intention to leave the profession, which in turn exacerbates the problem of staff instability in the field
of special education (Brunsting et al., 2014; Billingsley et al., 2020). Thus, professional stress affects
not only the individual well-being of teachers but also the overall stability of educational institutions.
Within the context of preventing professional stress, researchers examine various coping strategies.
Keenan-Mount and colleagues (2016) highlight the potential of mindfulness-based programs in
reducing anxiety and emotional tension. Studies by Kruger and Cojocaru (2022) describe the positive
effects of yoga programs and relaxation practices, although the authors note the need to expand the
empirical evidence base in this area. Kurnia and colleagues (2024) emphasize the importance of
professional development in the field of student behavior management as a means of reducing stress
among teachers. In addition, according to Luthar and Mendes (2020), one of the most promising
directions is the integration of both individual and organizational strategies for supporting teachers.

Viewed through a slightly wider lens, the pattern becomes almost ecological. Stress emerges
when demands exceed resources. Add new resources — skills, institutional support, psychological
tools — and the system begins to rebalance. In complex professions like teaching children with ASD,
resilience rarely comes from a single intervention; it grows from a network of supports that reinforce
one another like the beams of a well-built structure.

Despite the growing body of research, several important scientific gaps remain in this field. First,
most intervention programs are implemented on a limited scale, and their effectiveness has not been
sufficiently examined from a long-term (longitudinal) perspective (Keenan-Mount et al., 2016;
Kruger & Cojocaru, 2022). Second, comparative analyses of coping strategies in relation to teachers’
professional experience and individual characteristics remain insufficiently explored (Spilt et al.,
2011). Third, organizational mechanisms aimed at preventing professional stress in inclusive
education settings still require additional empirical validation (Luthar & Mendes, 2020). Thus,
contemporary research confirms that teachers working with children with autism spectrum disorder
experience high levels of professional stress and that this phenomenon has a multidimensional nature.
Scientific evidence indicates the need for a comprehensive approach that integrates the development
of teachers’ personal resources, the improvement of professional training, and the establishment of
systematic organizational support (Keenan-Mount et al., 2016; Brunsting et al., 2014; Billingsley et
al., 2020). At the same time, there remains a clear need to expand the evidence base for intervention
programs and to further investigate the long-term consequences of chronic professional stress.

Viewed from a broader scientific perspective, the situation resembles the classic problem of
complex systems: researchers understand many of the components—stressors, coping strategies,
institutional support — but the long-term dynamics of how they interact are still being mapped. Each
new study adds another coordinate to that map, gradually revealing how educators can be supported
more effectively in demanding professional environments.
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The aim of the study is to identify the characteristics of professional stress among teachers
working with children with autism spectrum disorder in inclusive education settings, to analyze the
key factors influencing it, and to determine effective approaches to supporting teachers’ psycho-
emotional well-being.

2. Method

Participants

The study involved 25 teachers working with children with autism spectrum disorder (ASD). All
participants had higher education and had completed training for working with children with special
educational needs. No specific restrictions were imposed regarding participants’ gender, ethnicity, or
social status. Participation in the study was voluntary, and all participants were informed about the
conditions and procedures of the research in advance.

Materials

The study was conducted using a questionnaire survey. The questionnaire consisted of 18
questions organized into the following sections:

Section 1. Socio-professional characteristics

Section 2. Features of professional workload

Section 3. Indicators of professional stress

Section 4. Stress factors

Section 5. Coping strategies

Section 6. Need for support

Section 7. Open-ended question

Procedure
The survey for the study was conducted online using the Google Forms platform. Participants
were provided with detailed information about the research and clear instructions, and they gave their
informed consent to participate in the study. The following instruction was presented on the first page
of the questionnaire:
«Please read the questions carefully and select the answer that best reflects your opinion or
experience. The survey is anonymous, and the collected data will be used solely for scientific
purposesy.

Participants completed the questionnaire anonymously. No personal data were collected from
the participants.

Data analysis

The collected data were analyzed using mathematical and statistical methods. The results were
processed quantitatively in terms of percentages (%) and qualitatively by examining the number of
participants who selected each response option. The findings are presented in the article in the form
of tables.

3. Result

The study showed that teachers working with children with autism spectrum disorder (ASD)
experience a high level of professional stress. Although the participants represented different
specialists within the inclusive education system, all of them reported experiencing stress when
working with children with ASD. The results for each section of the questionnaire are summarized
below.

1. Section 1. Socio-professional characteristics

Among the 25 participants in the survey, the professional distribution was as follows: 13 (52%0)
special education teachers (defectologists), 2 (8%0) preschool educators, 3 (12%) educational
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psychologists, 3 (12%0) speech therapists, 1 (4%) ABA instructor, 1 (4%) social pedagogue, 1 (4%0)
neuropsychologist, and 2 (8%b) social workers.

The participants’ work experience with children with autism spectrum disorder (ASD) was
distributed as follows:

Less than 1 year — 7 participants (28%);

1-3 years — 13 participants (52%);

4-6 years — 2 participants (8%);

More than 6 years — 3 participants (12%).

Regarding their workplaces, 7 (28%) participants work in preschool education organizations,
11 (44%) participants in correctional centers, 9 (36%0) participants in special education institutions,
1 (4%) participant in an inclusive group, and 2 (8%0) participants in primary school settings.

2. Section 2. Features of professional workload

This section examined the specific characteristics of the professional workload experienced by
teachers working with children with autism spectrum disorder (ASD). At the beginning of this
section, participants were given the following instruction: «Please indicate the degree to which you
agree with each statement (1 — strongly disagree, 5 — strongly agree)». The results for this section
are presented in Table 1.

Statement 1 2 3 4 5
Worklng with chlldre_n with autism spectrum disorder 4% 12% 24% 4% 56%
requires constant emotional effort from me.

| frequently encounter unexpected children behaviors that
cause internal tension.

| feel a strong sense of responsibility for the emotional
well-being and development of children with autism 8% 4% 12% 20% 56%
spectrum disorder.

The volume of documentation and reporting increases my
fatigue.

| feel that | do not have enough time to rest properly after
the workday.

8% 8% 28% 16% 40%

8% 4% 24% 20% 44%

4% 0% 16% 24% 56%
Table 1 — Results of the Section 2

Table 1 presents the frequency of stress factors experienced in the professional activities of
teachers working with children with autism spectrum disorder (ASD). The assessment was conducted
using a 5-point Likert scale (1 — rarely, 5 — very often). The results indicate a predominance of high-
level responses across all statements.

In particular, 56% of respondents (14 participants) rated the statement that working with
children with ASD requires constant emotional effort as very frequent. 40% (10 participants)
reported frequently encountering unexpected behaviors from children. In addition, 56% of teachers
(14 participants) indicated that they consistently experience a strong sense of responsibility for the
emotional well-being and development of children with ASD. 44% of respondents (11 participants)
identified the volume of documentation and reporting as a factor that frequently increases fatigue.
Furthermore, 56% of participants (14 respondents) reported experiencing a lack of sufficient time
for proper rest after the workday.

Overall, a high proportion of responses fall within the 4-5 range of the Likert scale, indicating
that the professional activity of teachers working with children with ASD is characterized by a high
level of emotional workload and a pronounced level of professional stress.

3. Section 3. Indicators of professional stress
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The questions in this section were aimed at assessing the types and frequency of manifestations
of professional stress among teachers. Before answering, participants were asked the following
question: «How often do you experience the following conditions?». To evaluate the frequency of
these stress-related experiences, participants were offered the following response options: «never,
rarely, sometimes, often, constantly». The results for this section are summarized in Table 2.

Type of stress never rarely sometimes often constantly
Emotional exhaustion 12% 12% 24% 36% 16%
Feeling tired at the beginning of the 8% 20% 24% 36% 12%
workday

Irritability or emotional tension 0% 32% 12% 48% 8%
Doubts about one’s professional 12% 28% 20% 20% 20%
effectiveness

A desire to distance oneself from 16% 24% 20% 28% 12%

professional responsibilities

Table 2 — Results of the Section 3

Table 2 presents the frequency of different manifestations of stress experienced by teachers in
their professional activities. The results indicate that several stress symptoms occur frequently among
a considerable proportion of teachers. In particular, 36% of respondents (9 participants) reported
experiencing emotional exhaustion often, while 16%o (4 participants) indicated that they experience
it constantly. The feeling of fatigue at the beginning of the workday was reported as occurring often
by 36% (9 participants) and constantly by 12% (3 participants).

Regarding irritability or emotional tension, 48% of respondents (12 participants) reported
experiencing this condition often, while 8% (2 participants) indicated that it occurs constantly. In
addition, 20% of teachers (5 participants) reported frequently experiencing doubts about their
professional effectiveness, and another 20% (5 participants) indicated that they experience such
doubts constantly. The desire to distance oneself from professional responsibilities was reported as
occurring often by 28% of respondents (7 participants) and constantly by 12% (3 participants).

Overall, the findings indicate that certain symptoms of stress are present among teachers to a
noticeable extent. In particular, emotional exhaustion is experienced often by 36% of respondents
and constantly by 16%, while 48% of teachers report frequently experiencing irritability or emotional
tension. In addition, 36%6 of respondents reported frequently experiencing fatigue at the beginning of
the workday.

However, some indicators of stress do not appear at equally high levels among all teachers. For
example, doubts about professional effectiveness are experienced frequently by 20% of teachers and
constantly by another 20%o, while a portion of respondents reported experiencing this feeling rarely
or only occasionally. Similarly, the desire to distance oneself from professional responsibilities is
observed frequently (28%o) or constantly (12%o) only among part of the respondents.

Thus, the results indicate that teachers working with children with autism spectrum disorder
experience a noticeable psycho-emotional workload in their professional activities. At the same time,
manifestations of stress are not equally pronounced across all teachers, suggesting variability in
individual responses to professional demands.

4. Section 4. Stress factors

To conduct Section 4, participants were asked the following question: «Which factors most
strongly increase your stress?». Seven response options were provided, and participants were allowed
to select multiple answers. The results for this section are presented in Table 3.

Factors of stress % (n = 25)
High emotional involvement 24% — 6 people
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Challenging children behavior 68% — 17 people

Lack of rapid progress 40% — 10 people
Lack of methodological support 16% — 4 people
Lack of support from administration 28% — 7 people
Interaction with parents 48% — 12 people
High responsibility 64% — 16 people

Table 3 — Results of the Section 4

Table 3 presents the main factors that intensify stress among teachers. The results indicate that
teachers’ professional stress is influenced by several interrelated factors.

One of the most frequently mentioned factors was challenging student behavior, reported by
68% of respondents (17 participants). In addition, a considerable proportion of teachers identified
high professional responsibility as an important factor increasing stress (64%o, 16 participants).

Nearly half of the respondents also indicated interaction with parents as a factor that creates
difficulties in their professional activity (48%, 12 participants). The lack of rapid progress in
students’ development was identified as a stress-enhancing factor by 40% of respondents (10
participants).

Less frequently reported factors included the lack of support from administration (28%, 7
participants) and high emotional involvement (24%o, 6 participants). The lack of methodological
support was observed among a relatively smaller proportion of teachers (16%, 4 participants).

Overall, the results suggest that the stress experienced by teachers working with children with
autism spectrum disorder is primarily associated with the complexity of students’ behavior, the high
level of professional responsibility, and the challenges of interaction with parents. These findings
indicate that professional stress in this context arises from a combination of pedagogical, emotional,
and organizational factors.

5. Section 5. Coping strategies

This section examined the methods used by teachers to reduce their level of stress. Participants
were asked the question: «What methods do you use to reduce stress?». Eight response options were
provided, and participants were allowed to select multiple answers. The results for this section are
presented in Table 4.

Stress reducing methods % (n =25)

Self-regulation techniques (breathing exercises, relaxation) 40% — 10 people
Talking with colleagues 48% — 12 people
Humor 24% — 6 people
Professional training 24% — 6 people
Emotional distancing 16% — 4 people
Ignoring the problem 12% — 3 people
Consulting a specialist 20% — 5 people
I do not use special approaches 16% — 4 people

Table 4 — Results of the Section 5

Table 4 presents the main methods used by teachers to reduce their level of stress. The results
indicate that teachers use a variety of personal and social strategies to cope with stress.

One of the most frequently used strategies is talking with colleagues, chosen by 48% of
respondents (12 participants). This suggests that support within the professional community plays
an important role for teachers. In addition, 40% of teachers (10 participants) reported using self-
regulation technigues such as breathing exercises and relaxation.
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Several respondents indicated that they cope with stress through personal rest or engaging in
enjoyable activities (24%, 6 participants) and by participating in professional training (24%, 6
participants). Seeking help from a specialist was reported by 20% of teachers (5 participants).

At the same time, some coping strategies appear to be used less frequently. For example,
maintaining emotional distance was reported by 16%o of respondents (4 participants), while 16% of
teachers (4 participants) indicated that they do not use any specific stress-management strategies.
The strategy of ignoring the problem was selected by only 12% of respondents (3 participants).

Overall, the findings suggest that teachers most often rely on social support and self-regulation
techniques to reduce stress. However, the results also indicate that some teachers do not
systematically use specific coping strategies, which may limit their ability to effectively manage
professional stress.

6. Section 6. Need for support

Section 6 examined teachers’ needs for support. According to the responses, the following
distribution was obtained among the 25 participants: 28% (7 participants) indicated that they need
support, 32% (8 participants) responded «mostly yes», 16% (4 participants) selected «difficult to
answer», 12% (3 participants) answered «mostly no», and 12% (3 participants) responded «no».

In addition, respondents were asked to specify which types of support would be most useful for
them. To determine this, participants were asked the question: « Which forms of support would be
most beneficial for you? ». Six response options were provided, and participants were allowed to select
multiple answers. The results are presented in Table 5.

Forms of support % (n =25)
Stress management training 36% — 9 people
Supervision 16% — 4 people
Psychological consultation 60% — 15 people
Methodological support 44% — 11 people
Group reflection 24% — 6 people
Sport 4% — 1 people

Table 5 — Results of the Section 6

Table 5 presents the types of support that teachers consider useful for reducing professional
stress. The results indicate a clear demand for psychological and methodological support in teachers’
professional activities.

The highest percentage was recorded for psychological counseling, which 60% of respondents
(15 participants) identified as a useful form of support. This finding suggests that teachers have a
significant need for psychological assistance in coping with professional stress.

In addition, 44% of teachers (11 participants) considered methodological support to be
important. This indicates a demand for effective teaching methods and professional guidance when
working with children with autism spectrum disorder.

Several respondents also identified stress management training as a useful form of support (36%o,
9 participants). Group reflection was selected by 24% of respondents (6 participants), while
supervision was indicated as a helpful support mechanism by 16% of teachers (4 participants).

The lowest percentage in the table corresponds to sports or physical activity, which was selected
by only 4% of respondents (1 participant). This suggests that teachers tend to consider professional
and psychological forms of support more important than purely recreational activities for reducing
stress.

Overall, the findings indicate that teachers show a greater need for organized professional and
psychological support mechanisms than for individual leisure or physical activities when addressing
professional stress. In other words, the solution they imagine is not simply rest, but structured support
within the professional system itself.
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7. Section 7. Open-ended question

In this section, participants were asked the open-ended question: «In your opinion, what could
help reduce the level of professional stress among teachers working with children with autism
spectrum disorder?». Respondents were invited to provide their own written answers.

The analysis of the open-ended responses indicates that reducing teachers’ professional stress
requires systemic and multifaceted support. A content analysis of the responses revealed several key
directions.

The first direction concerns psychological support and the maintenance of emotional well-
being. Teachers emphasized the importance of regular psychological support, group psychotherapy,
professional stress management training, and opportunities for emotional recovery. Respondents also
mentioned the importance of taking short breaks, properly planning rest periods, and restoring
personal resources.

The second important direction relates to professional and methodological support.
Respondents highlighted the need for specialized training courses for working with children with
autism spectrum disorder, practical workshops, supervision, and opportunities for professional
experience exchange. Some responses also indicated the importance of preliminary training for
teaching assistants and the need to strengthen specialists’ professional competencies.

The third direction involves organizational and administrative support. Teachers noted that
reducing the volume of documentation, distributing workload more evenly, ensuring favorable
working conditions, and receiving support from school administration could help decrease
professional stress. In addition, issues related to fair evaluation of teachers” work and adequate salary
were also mentioned.

The fourth direction concerns teamwork and professional support within the work
environment. Respondents emphasized that collaboration among specialists, supervision, exchange
of professional experience with colleagues, and effective interaction with parents are important
factors that can help reduce professional stress.

Overall, the responses indicate that individual coping strategies alone are not sufficient to reduce
professional stress among teachers. Instead, effective stress reduction requires systematic support at
psychological, professional, and organizational levels. In other words, the phenomenon revealed here
behaves less like a personal weakness and more like a structural condition of the work itself — one
that must be addressed through coordinated support systems rather than isolated individual efforts.

4. Discussion

The results of the conducted study indicate that the professional activity of teachers working
with children with autism spectrum disorder (ASD) is characterized by a high level of psycho-
emotional workload. The analysis of the survey data revealed that teachers’ professional stress has a
multifactorial nature and is closely related to the content of pedagogical work, organizational
conditions, and the characteristics of social interaction.

The obtained results show that emotional workload occupies a significant place in teachers’
professional activities. A considerable proportion of respondents noted that working with children
with ASD requires constant emotional effort, and that complex or unpredictable student behavior can
significantly affect teachers’ psycho-emotional well-being. These findings are consistent with
conclusions from other studies indicating that teachers working in the field of special education face
particularly high emotional demands. For example, several studies have shown that teachers working
with children with ASD may experience higher levels of emotional exhaustion and professional stress
compared to teachers in general education settings (Boujut et al., 2017; Brunsting et al., 2014).

The analysis of specific manifestations of stress revealed that a proportion of teachers experience
emotional exhaustion, irritability or emotional tension, as well as feelings of fatigue at the beginning
of the workday. At the same time, the results indicate that these symptoms are not equally pronounced
among all teachers. Such differences may be related to factors such as teachers’ professional
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experience, individual psychological resources, and the characteristics of the work environment.
Researchers have noted that professional self-efficacy, social support, and organizational conditions
can significantly influence the level of professional stress among teachers (Cappe et al., 2019).

The study also identified the main factors influencing teachers’ professional stress. According to
the results, the primary sources of stress include challenging student behavior, a high level of
professional responsibility, and the specific nature of interaction with parents. In addition, factors
such as the lack of rapid progress, insufficient support from administration, and high emotional
involvement were also identified as conditions that intensify teachers’ professional stress. These
findings are consistent with conclusions from scientific studies indicating that teachers’ professional
stress is determined not only by the complexity of the educational process itself but also by the social
and organizational context of pedagogical work (Jennett et al., 2003; Keenan-Mount et al., 2016).

The analysis of stress-reduction strategies showed that teachers most often rely on social support
and self-regulation techniques. In particular, discussing professional issues with colleagues and using
self-regulation methods such as breathing or relaxation exercises were identified as widely used
coping strategies. These results align with studies demonstrating the important role of social support
in reducing teachers’ professional stress. A number of researchers note that support within the
professional community, the exchange of experience, and collaborative discussions serve as
important resources for maintaining teachers’ emotional well-being (Brunsting et al., 2014).

The results of the study also revealed which forms of support may be effective in reducing
teachers’ professional stress. The majority of respondents identified psychological counseling and
methodological support as particularly important. In addition, forms of support such as stress
management training, group professional reflection, and the exchange of professional experience
were also considered significant resources for supporting teachers’ professional well-being. The
content analysis of responses to the open-ended question indicated that reducing teachers’
professional stress requires not only individual coping resources but also systematic support at the
organizational and institutional levels. Such support may include optimizing the volume of
documentation, ensuring a balanced distribution of workload, expanding opportunities for
professional development, and promoting teamwork among specialists.

At the same time, several limitations of the study should be acknowledged. First, the research
was conducted with a relatively small sample, which may limit the generalization of the results to the
broader teaching community. Second, the data were based on a self-report method, meaning that
respondents’ subjective perceptions may have influenced the findings. For this reason, future research
should consider including larger samples and combining quantitative and qualitative methods to
obtain a more comprehensive understanding of teachers’ professional stress.

Thus, the findings of the study indicate that the professional stress experienced by teachers
working with children with autism spectrum disorder has a multidimensional and systemic nature.
Ensuring teachers’ professional well-being requires the development of a comprehensive support
system that integrates psychological, methodological, and organizational levels of assistance.

5. Conclusion

The conducted study demonstrated that the professional activity of teachers working with
children with autism spectrum disorder (ASD) is characterized by a high level of psycho-emotional
workload. The analysis of the survey results made it possible to determine that teachers’ professional
stress is a multifactorial phenomenon shaped by the content of pedagogical work, the characteristics
of social interactions, and organizational conditions.

The findings indicate that a considerable proportion of teachers reported that working with
children with ASD requires constant emotional effort. In addition, factors such as challenging student
behavior, a high level of professional responsibility, the specific nature of interaction with parents,
and the slow visibility of work results were identified as the main contributors to teachers’
professional stress. The manifestations of stress observed among teachers included emotional
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exhaustion, irritability, feelings of fatigue at the beginning of the workday, and doubts about
professional effectiveness.

At the same time, the study showed that social support and self-regulation strategies play an
important role in reducing teachers’ professional stress. Teachers most often rely on strategies such
as discussing professional challenges with colleagues, applying self-regulation techniques, and
engaging in professional development activities. However, the results also revealed that a certain
proportion of respondents do not systematically use specific stress-management strategies.

The study also identified the types of support considered necessary for maintaining teachers’
professional well-being. Respondents evaluated psychological counseling, methodological support,
stress management training, professional experience exchange, and supervision as particularly
important forms of support. In addition, organizational-level support, including the optimization of
workload, reduction of documentation requirements, and the development of teamwork among
specialists, may contribute to reducing teachers’ professional stress.

Thus, the findings indicate that reducing professional stress among teachers working with
children with ASD requires not only the development of individual psychological resources, but also
the establishment of a comprehensive support system at the level of educational organizations. Such
support can help maintain teachers’ professional well-being, enhance their professional effectiveness,
and improve the quality of educational services provided to children with autism spectrum disorder.
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